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T h a n k y o u f o r the h o n o r of l e t t i n g m e speak 
to y o u today. There r e a l l y is n o o t h e r g r o u p 
i n the w o r l d r i g h t n o w t h a t I w o u l d r a t h e r 
be h e a d i n g , a n d that ' s because I ' m i n l o v e 
w i t h p s y c h o l o g i c a l assessment a n d I k n o w 
that m a n y o f y o u are t o o . UK 

IT 

As 

r 

W h i c h b r i n g s m e to the t i t l e o f m y t a l k : 
" A p p r e c i a t i n g the P o w e r a n d P o t e n t i a l o f 
Psychologica l Assessment . " W h e n I t o l d a 
n o n - p s y c h o l o g i s t f r i e n d w h a t I w o u l d he 
s p e a k i n g a b o u t today , she asked , " W o n ' t 
y o u he p r e a c h i n g to the c h o i r ? " A n d t h o u g h 
of course I a m — a n d t h a t ' s p a r t o f w h a t 
makes th is f u n — i n a n o t h e r sense I t h i n k 
that most o f us i n the r o o m rea l ly d o n ' t f u l l y 
a p p r e c i a t e t h e p o w e r a n d p o t e n t i a l o f 
p s y c h o l o g i c a l a s s e s s m e n t . I k n o w t h i s 
personal ly , because I keep b e i n g s u r p r i s e d -
even after a l l th is t i m e — b y the m y s t e r y a n d 
t r a n s f o r m a t i v e i m p a c t o f o u r assessments. 
For e x a m p l e , I ' m k i n d of r e e l i n g th i s w e e k 
f r o m a c o u p l e s a s s e s s m e n t I ' v e b e e n 
w o r k i n g o n in tense ly f o r several m o n t h s . 
The c o u p l e a n d 1 h a v e n ' t e v e n c o m p l e t e d 
o u r d iscuss ion of the assessment f i n d i n g s , 
a n d I ' m a l r e a d y a m a z e d at t h e d i f f i c u l t , 
m o v i n g shi f ts a l l three o f us h a v e m a d e . 1 
also k n o w that w e d o n ' t f u l l y u n d e r s t a n d 
p s y c h o l o g i c a l assessment w h e n 1 r e a d o u r 
j o u r n a l s , see assessment r e p o r t s f r o m o t h e r 
psycholog is t s , a n d a t t e n d presenta t ions at 
meet ings such as these. Yes, e v e n here i n 
the SPA, 1 s o m e t i m e s get t h e sense t h a t 
w e ' r e g r o p i n g i n a d a r k e n e d r o o m f o r a 
treasure w e o n l y see a g l i n t o f n o w a n d 
t h e n . A n d f r i e n d s , i f we d o n ' t f u l l y 
appreciate the n a t u r e o f o u r w o r k , h o w can 
w e e x p e c t t h o s e w h o a r e c r i t i c a l o f 
p e r s o n a l i t y assessment to d o so?! 

By the w a y , i f y o u d i d n ' t k n o w t h a t y o u 
w e r e a t t e n d i n g a n o l d f a s h i o n e d r e v i v a l 

^ m e e t i n g th i s a f t e r n o o n w i t h the p u r p o s e o f 
h e l p i n g y o u get h o r n a g a i n t o the v a l u e of 
psycholog ica l assessment, let m e w a r n y o u 
that t h a t is i n d e e d w h a t is i n t e n d e d here! 
A n d i f a n y of y o u w a n t t o s l i p o u t q u i e t l y 
n o w that y o u l a r o w , w e w o n ' t t h i n k a n y less 
of y o u . 

1 feel m o v e d t o t e l l y o u a l l a b o u t the f i r s t 
t i m e 1 g o t a p e e k at t h e t r e a s u r e t h a t is 
p s y c h o l o g i c a l assessment a n d please hear 
w i t h m e — t h o s e o f y o u w h o ' v e h e a r d pieces 
of t h i s s t o r y before . I t w a s at the e n d o f m y 
f i r s t year o f c l i n i c a l p s y c h o l o g y t r a i n i n g at 
the U n i v e r s i t y o f M i n n e s o t a , w h e n 1 d i d m y 
v e r y f i r s t p r a c t i c u m o n the a d u l t i n p a t i e n t 
u n i t o f H e n n i p e n C o u n t y M e d i c a l C e n t e r 
i n M i n n e a p o l i s . To set the stage, 1 h a d j u s t 
c o m p l e t e d a year o f assessment t r a i n i n g 
w i t h s o m e i n c r e d i b l y g o o d i n s t r u c t o r s . W e 
l e a r n e d the M M P l f r o m J i m B u t c h e r a n d 
A u k e Tel legen, i n t e l l e c t u a l t e s t i n g f r o m a 
p r o m i n e n t n e u r o p s y c h o l o g i s t , a n d t h e 
C o m p r e h e n s i v e S y s t e m f o r the R o r s c h a c h 
a n d the T A T f r o m s o m e exce l lent a d j u n c t 
facul ty . 1 h a d f o u n d these courses e x t r e m e l y 
i n t e r e s t i n g a n d a r r i v e d a t t h i s f i r s t 
p r a c t i c u m w i t h a l o t o f i n t e l l e c t u a l c u r i o s i t y 
a b o u t h o w p s y c h o l o g i c a l tests w o u l d h e 
u s e f u l i n a n a p p l i e d c l i n i c a l s e t t i n g . 

M y p r i m a r y s u p e r v i s o r . D r . C l e n n a 
Schroeder, t o o k o n e l o o k at t h e g r e e n a n d 
r a t h e r i n t e l l e c t u a l i z i n g g r a d u a t e s t u d e n t I 
w a s , a n d d e c i d e d t h a t 1 s h o u l d h a v e m y 
f i r s t assessment exper ience w i t h a r a t h e r 
h a r m l e s s a n d p a t i e n t s c h i z o p h r e n i c m a n 
n a m e d Joe, w h o w a s i n res idence at t h a t 
t i m e o n the u n i t . Joe w a s a m i d d l e - a g e d , 
semi -homeless m a n w h o w a s w e l l k n o w n 
to the en t i re staff at the h o s p i t a l . 1 l e a r n e d 
later t h a t h e w a s s o m e w h a t l e g e n d a r y f o r 
a p p e a r i n g t w i c e a year, exac t ly six m o n t h s 
a p a r t i n the h o s p i t a l e m e r g e n c y r o o m i n the 
m i d d l e o f a n acute p s y c h o t i c e p i s o d e . E a c h 
t i m e , Joe w o u l d he a d m i t t e d to i n p a t i e n t 
p s y c h i a t r y w h e r e he w o u l d he s t a b i l i z e d o n 
a n t i - p s y c h o t i c m e d i c a t i o n . T h e n after a b o u t 
t h r e e w e e k s h e w o u l d d i s c h a r g e h i m s e l f 
a n d refuse t o he i n v o l v e d i n af tercare , o n l y 
t o a p p e a r a g a i n w h e n h a l f a y e a r h a d 
passed. 

1 s a w Joe r a t h e r la te i n h i s stay, a b o u t one 
w e e k b e f o r e h e p l a n n e d t o l e a v e t h e 
h o s p i t a l . H e m a y h a v e e v e n h u n g a r o u n d 
a h i t l o n g e r t h a n he h a d p l a n n e d t o h e l p 
m e get some assessment experience . 1 k n o w 
1 gave Joe the W A I S a n d the M M P l , h u t i t 
w a s the Rorschach t h a t s tands o u t f o r m e 
n o w . 1 t h i n k t h i s w a s t h e f i r s t c l i e n t 
Rorschach 1 ever gave o u t s i d e the course 1 

h a d , a n d 1 r e m e m b e r Joe re jected C a r d s 11, 
111, V l l , I X , a n d X. 1 c a m e p r e p a r e d w i t h m y 
m e m o r i z e d Exner i n s t r u c t i o n s a n d assured 
Joe t h a t i f h e j u s t k e p t l o o k i n g , he w o u l d 
see s o m e t h i n g . H e d i d n ' t . 1 t h i n k 1 e v e n 
s t o p p e d at o n e p o i n t to ask i f he h a d some 
reservat ions a b o u t d o i n g the t e s t i n g , a n d 
h e a s s u r e d m e t h a t h e d i d n o t , h e j u s t 
c o u l d n ' t see a n y t h i n g o n a n y o f t h o s e 
" u g l y " c a r d s — o n l y t h e ones he h a d a l ready 
g i v e n r e s p o n s e s t o . 1 r e t u r n e d t o m y 
s u p e r v i s o r f e e l i n g t h a t 1 h a d f a i l e d m y f i r s t 
rea l R o r s c h a c h a d m i n i s t r a t i o n . 

L u c k i l y , D r . Schroeder w a s a v e r y s k i l l e d 
c l i n i c i a n . She assured m e t h a t 1 h a d d o n e 
j u s t f i n e a n d t o l d m e t o g o a h e a d a n d score 
w h a t 1 c o u l d o f the Rorschach a n d to c o m e 
see h e r i n t h e m o r n i n g . Joe a c t u a l l y h a d 
g i v e n a f a i r n u m b e r o f responses t o the 
c a r d s h e h a d n ' t r e j e c t e d , a l t h o u g h t h e 
m a j o r i t y o f t h e m u s e d p u r e F o r m . A s D r . 
Schroeder a n d 1 sat w i t h the Rorschach the 
n e x t m o r n i n g , she a s k e d m e t o c o n s i d e r 
w h a t c a r d s 11, 111, V l l , I X , a n d X h a d i n 
c o m m o n . " C h r o m a t i c c o l o r , " 1 o f f e r e d . 
" C o o d , " she s a i d . " A n d w h a t d i d R o r ­
schach t h e o r y t e l l us a b o u t c o l o r cards?" 
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" T h e y s t i r u p e m o t i o n s . " 

" A n d w h a t m i g h t i t m e a n t h a t Joe h a d 
ca l led the cards u g l y ? " 

" H e d i d n ' t l i k e the e m o t i o n s t h e y s t i r r e d 
u p ? " 

" E x a c t l y ! A n d h o w d i d Joe d e a l w i t h 
e m o t i o n s he d i d n ' t l i k e f a c i n g ? " 

H e r e , 1 w a s s tuck . " H e denies t h e m , " D r . 
Schroeder e x p l a i n e d . "Joe is r e a d y to leave 
the h o s p i t a l aga in , b u t he achieves t t i i s each 
t i m e b y p u s h i n g a s i d e a b u n c h o f 
unpleasant feel ings t h a t he can o n l y i g n o r e 
f o r so l o n g . E v e n t u a l l y t h e y b u r s t t h r o u g h 
again , a n d he ends u p hack i n the h o s p i t a l . " 

1 r e m e m b e r b e i n g a m a z e d a t h o w D r . 
Schroeder 's i n t e r p r e t a t i o n m a d e sense, h u t 
the real c l incher w a s w h e n 1 w e n t to t a l k 
a b o u t t h e t e s t i n g w i t h Joe. Tears r o l l e d 
d o w n his w e a t h e r - b e a t e n face as w e t a l k e d 
a b o u t the Rorschach, a n d he t o l d m e n o t to 
w o r r y , i t w a s j u s t t h a t n o b o d y h a d ever 
u n d e r s t o o d h i m so w e l l before . W e t a l k e d 
a b o u t w h a t he m i g h t d o to face the " u g l y " 
feel ings tha t w e r e so h a r d , a n d he agreed 
to check o u t a f e w of the aftercare p r o g r a m s 
that w e r e avai lable . W e shook h a n d s b r i e f l y , 
l o o k i n g deep i n t o each o thers eyes (a f i r s t 
f o r m e a n d p e r h a p s f o r Joe) a n d p a r t e d . 

1 l e f t t h a t sess ion deeply m o v e d ( a n d a 
c o n v i n c e d Rorschacher) , h u t there's m o r e 
to the story. T h i r t e e n m o n t h s later 1 b e g a n 
m y p s y c h o l o g y i n t e r n s h i p i n t h a t s a m e 
i n p a t i e n t p s y c h i a t r y w a r d a t H e n n e p i n 
C o u n t y M e d i c a l Center. I t w a s n ' t too l o n g 
before 1 h e a r d that Joe h a d c o m e i n t o the 
emergency r o o m a g a i n , h u t t h i s t i m e the 
staff seemed r e l i e v e d . For as i t t u r n e d o u t , 

. Joe h a d n ' t been a d m i t t e d since tha t last t i m e 
1 h a d seen h i m , a n d a l o t o f the nurses w e r e 
a f r a i d s o m e t h i n g h a d h a d h a p p e n e d to h i m 
o n the streets. E v e n t u a l l y , Joe m a d e i t u p to 
the u n i t a n d w h e n he s a w m e , he r a n across 
the r o o m , s h o o k m y h a n d , a n d asked, " C a n 
w e d o those i n k b l o t s again? T h a t w a s o n e 
of t h e m o s t i m p o r t a n t t h i n g s t h a t e v e r 
h a p p e n e d to m e i n m y l i f e ! " 1 w a s a h i t 
s u r p r i s e d , h u t assured h i m t h a t w e c o u l d , 
a n d 1 asked h i m h o w h e ' d b e e n d o i n g since 
1 last saw h i m . I t t u r n e d o u t t h a t he h a d 
i n d e e d f o l l o w e d u p o n the aftercare w e h a d 
t a l k e d about , h a d been a t t e n d i n g a g r o u p , 
h a d a n a p a r t m e n t , a n d h a d been t a k i n g h i s 
m e d i c a t i o n . H e t o l d m e h e h a d b e e n 
w o r k i n g h a r d to face the fee l ings h e ' d b e e n 
a v o i d i n g , a n d i t h a d h e l p e d — h e ' d j u s t h a d 
a set-hack recent ly af ter a f r i e n d d i e d . H e 
h o p e d w e c o u l d " c h e c k o u t h i s p s y c h e " 
w h i l e h e w a s t h e r e t o see i f h e ' d b e e n 

m a k i n g p r o g r e s s . A n d t h e n e x t w e e k h e 
gave m e a Rorschach w i t h responses t o a l l 
10 cards . 

T h i s exper ience w a s so i m p a c t i n g o n m e , 
i n p a r t , because nothing 1 h a d l e a r n e d i n m y 
assessment courses h a d p r e p a r e d m e f o r i t . 
1 r e m e m b e r q u i z z i n g m y p r o f e s s o r s a n d 
s u p e r v i s o r s a f t e r w a r d . Yes, o u r tests w e r e 
v a l i d , a n d re l iable , a n d i n t e r e s t i n g , h u t w h y 
h a d n o b o d y t o l d m e t h a t p s y c h o l o g i c a l 
assessment can change p e o p l e s l ives?! Was 
there a n y t h i n g w r i t t e n a b o u t this? H a d i t 
ever been s t u d i e d ? A n d w h y w a s th i s b e i n g 
k e p t s u c h a b i g secret?? 

T h a t w a s o v e r 20 years ago, f r i e n d s , a n d 
I ' v e b u i l t a c a r e e r s i n c e o n l e a r n i n g 
e v e r y t h i n g 1 can a b o u t h o w t o m a k e assess­
m e n t t h e r a p e u t i c , d o c u m e n t i n g t h o s e 
e f f e c t s i n r e s e a r c h ( t h o u g h n o t n e a r l y 
e n o u g h ) , a n d t e a c h i n g o t h e r p e o p l e h o w t o 
d o i m p a c t i n g , l i f e - c h a n g i n g assessments. 
I ' v e h a d so m a n y i n c r e d i b l e e x p e r i e n c e s 
w i t h c l i ents a r o u n d assessment, w i t h t h e 
Rorschach a n d o t h e r tests, t h a t w h e n 1 r e a d 
these recent c r i t i q u e s o f assessment t h a t 
h a v e g o t t e n s u c h w i d e press, m y f i r s t a n d 
f o r e m o s t r e a c t i o n is a l w a y s p u z z l e m e n t 
a n d a q u e s t i o n , " H o w can these p e o p l e n o t 
see w h a t 1 see?!" 

So let 's c o n s i d e r t h a t q u e s t i o n f o r a m i n u t e : 
I f p s y c h o l o g i c a l a s s e s s m e n t h a s t h e 
p o t e n t i a l t o h e a t r u l y p o w e r f u l a n d l i f e 
c h a n g i n g e v e n t f o r c l i e n t s a n d assessors 
b o t h , w h y d o n ' t m o r e p e o p l e k n o w a b o u t 
t h a t fact? A n d let 's s tar t , as is a l w a y s g o o d , 
b y t u r n i n g o u r focus t o w a r d h o m e — o n the 
p r o f e s s i o n o f p s y c h o l o g y . 

1 w o u l d s u b m i t t o y o u t h a t m o s t o f 
p s y c h o l o g y b o u g h t i n t o a p a r a d i g m l o n g 
ago w h e r e p s y c h o l o g i c a l assessment is seen 
as s o m e t h i n g l i k e a g l o r i f i e d b l o o d test. W e 
h a v e these t o o l s , c a l l e d p s y c h o l o g i c a l tests, 
t h a t can he u s e d to " e x t r a c t " i n f o r m a t i o n 
f r o m a s e m i - c o o p e r a t i v e " p a t i e n t . " O n c e 
t h a t is d o n e , w e c a n p u t o u r d a t a i n t o a 
c o m p u t e r , w h i c h w i l l ana lyze i t a n d s p i t o u t 
a n i n t e r p r e t a t i o n , t h a t t h e n can he u s e d t o 
m a k e decis ions or d i r e c t t r e a t m e n t . A n d o h , 
b y the w a y , s o m e o n e a l o n g the w a y m i g h t 
w a n t to t e l l the p a t i e n t w h a t w e f o u n d , h u t 
t h a t i s n ' t r e a l l y necessary. 

F r i e n d s , t h i s is a h a r s h c h a r a c t e r i z a t i o n , 
espec ia l ly here at the SPA w h e r e 1 take j o y 
at m e e t i n g so m a n y g i f t e d , a r t f u l c l i n i c i a n s 
w h o p r a c t i c e s u c h a h u m a n i z e d , n o n -
m e c h a n i c a l f o r m o f p s y c h o l o g i c a l assess­
m e n t . B u t w e are l a r g e l y except ions ! ! H o w 
m a n y assessors d o y o u k n o w w h o never 
give assessment feedback t o c l ients , o r w h o 
m a i l t h e m a l o n g , b o i l e r - p l a t e r e p o r t f u l l o f 
t e c h n i c a l j a r g o n a n d o t h e r m e a n i n g l e s s 
phrases? H o w m u c h e f f o r t are w e p u t t i n g 
i n t o d e v e l o p i n g bet ter a n d bet ter v a l i d i t y 

«: 

s c a l e s — i m p o r t a n t to be s u r e — b u t ins tead 
of r e s e a r c h i n g w h a t t h i n g s one can d o at \ 
t h e b e g i n n i n g o f a n assessment so t h a t 
c l ients wan t to reveal a l l t h e y can to a p s y c h - ^ 
o log is t? ! A n d h o w can w e as a p r o f e s s i o n 
s i t b y q u i e t l y a n d c o n t i n u e t o let s h o d d y A 
p s y c h o l o g i c a l assessment p r a c t i c e s t a k e 
p l a c e t h a t are d e h u m a n i z i n g a n d e v e n »: 
d a m a g i n g to cl ients? A s best 1 can t e l l — t h i s 
is p o s s i b l e o n l y i f w e ourse lves d o n ' t f u l l y 
a p p r e c i a t e the t r u e p o w e r a n d p o t e n t i a l o f ^ 
p s y c h o l o g i c a l assessment. A n d i f I ' m r i g h t 
h e r e , w e n e e d n ' t w o n d e r w h e n so f e w 
s t u d e n t s w a n t t o l e a r n a b o u t p s y c h o l o g i c a l 
assessment o r w h e n c r i t i c a l a r t i c l e s ge t 
p u b l i s h e d a b o u t us i n The New York Times, 
o r w h e n m a n a g e d care gate-keepers b a l k 
at p a y i n g f o r p s y c h o l o g i c a l assessment. 

1 b e l i e v e w e ' r e at a crucial t i m e i n the h i s t o r y 
o f p s y c h o l o g i c a l assessment a n d t h a t i t ' s 
i m p o r t a n t t h a t w e take ac t ive steps to get 
o u t t h e s e c r e t o f w h a t p s y c h o l o g i c a l 
assessment can be. Some o f y o u read m y 
ar t i c le i n t h e last issue o f the SPA Exchange 
o f h o w 1 t h i n k the SPA can h e l p w i t h t h i s , 
b u t l e t m e recap a f e w p o i n t s here. 

F i r s t w e h a v e t o r i d o u r s e l v e s a n d o u r 
p r o f e s s i o n o f t h i s v i e w o f p s y c h o l o g i c a l 
a s s e s s m e n t as a s e m i - s k i l l e d t e c h n i c a l 
e n t e r p r i s e c o n d u c t e d b y s l i g h t l y s c h i z o i d ^ 
p e o p l e w h o w o u l d h a v e been therapis t s i f 
o n l y t h e y l i k e d h u m a n s as m u c h as 
n u m b e r s . A n d to d o t h i s w e h a v e t o s top 
f o o l i n g o u r s e l v e s — a n d t o realize tha t every 
t i m e w e g i v e s o m e o n e a n M M P l , a 
Rorschach , o r a Beck D e p r e s s i o n I n v e n t o r y , 
i t is a n i n t e r p e r s o n a l e v e n t t h a t has the 
p o t e n t i a l to i m p a c t t h a t p e r s o n — f o r better 
or w o r s e . Somet imes w e w a n t to ignore this , 
t o s i m p l i f y o u r j o b s , a n d so w e c a n 
a d m i n i s t e r m o r e tests, get m o r e m o n e y , a n d 
m a k e o u r bosses h a p p y . B u t w e g i v e b o t h 
o u r s e l v e s a n d o t h e r s a false message a b o u t 
p s y c h o l o g i c a l assessment each t i m e w e f a i l 
t o r e c o g n i z e the i m p o r t o f o u r w o r k a n d 
treat i t l i k e d r a w i n g b l o o d . 

Second, e v e r y chance w e get, w e h a v e to 
t e l l p e o p l e w h a t p s y c h o l o g i c a l assessment 
r e a l l y can be a n d e n c o u r a g e o u r sat is f ied 
c l ients t o s p r e a d the w o r d . D o y o u k n o w A 
t h a t at o u r g r o u p prac t i ce i n A u s t i n , w h e r e 
w e s p e c i a l i z e i n t h e r a p e u t i c assessment, •* 
a l m o s t h a l f o f o u r r e f e r r a l s n o w c o m e 
t h r o u g h w o r d o f m o u t h — f r o m p e o p l e w h o " 
h a v e h e a r d t h r o u g h o t h e r c l i e n t s h o w 
h e l p f u l a n assessment can be? A n d at least " 
i n m y case, lo ts o f p e o p l e — m i d d l e class 
p e o p l e — p a y a l o t o f m o n e y f o r t h o s e 
assessments . S p r e a d i n g the w o r d is also -
w h y , at least once a year, 1 d o a w o r k s h o p ' ' " " A ^ s 
w h e r e 1 d o a n assessment l i v e — w h i l e o t h e r " 
p s y c h o l o g i s t s a n d m e n t a l h e a l t h p r o f e s ­
s ionals w a t c h a n d g i v e m e a d v i c e . For after • 
t h e y ' v e seen w h a t a n assessment can d o -
t h e y never f o r g e t . I n fact , a f ter o n e o f these 
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assessments I u s u a l l y get 4 or 5 w o r k s h o p 
p a r t i c i p a n t s c a l l i n g m e to ask i f t h e y can 
d o a n assessment! A l o n g these l i n e s I ' v e 
been p l e a s e d t o h e a r t h a t o u r i n c o m i n g 
e d i t o r G r e g M e y e r is p l a n n i n g to p u b l i s h 
m o r e case studies i n the Journal of Personality 
Assessment. I h o p e w e c a n r e a d s o m e 
examples o f h o w assessment t r a n s f o r m e d 
p e o p l e s ' l i v e s , a n d p e r h a p s s o m e o t h e r 
e x a m p l e s — w h e r e i t d i d not—so w e c a n 
c o n t i n u e t o l e a r n h o w t o i m p r o v e o u r 
m e t h o d s . F o r I r e a l l y d o n ' t f e e l w e ' r e 
a n y w h e r e near r e a l i z i n g the t r u e p o t e n t i a l 
o f p s y c h o l o g i c a l assessment. 

To achieve t h i s , I t h i n k i t ' s c r u c i a l t h a t w e 
shi f t o u r focus f r o m researching e x c l u s i v e l y 
test c o n s t r u c t i o n a n d v a l i d i t y , to l e a r n i n g 
m o r e a b o u t w h a t f a c t o r s m a k e p s y c h o ­
log ica l assessment u s e f u l a n d t h e r a p e u t i c 
for those i n v o l v e d . Several years ago s o m e 
o f us i n SPA w e r e i n v o l v e d i n a n A P A task 
force [ the P s y c h o l o g i c a l Assessment W o r k 
G r o u p ] w h o s e charge w a s to r e v i e w the 
ex is t ing l i t e ra ture o n the v a l i d i t y a n d u t i l i t y 
of p s y c h o l o g i c a l assessment. Y o u m a y h a v e 
read some of o u r repor ts a b o u t test v a l i d i t y -
w h i c h w e r e v e r y e n c o u r a g i n g . B u t 
r e g a r d i n g test u t i l i t y w e h a d d i s a p p o i n t i n g 
news . A l m o s t n o s tudies ex is ted t h a t h a d 
inves t igated the u t i l i t y or t h e r a p e u t i c v a l u e 
of p s y c h o l o g i c a l assessment. A s o thers h a d 
done before us , w e i ssued a n u r g e n t ca l l f o r 
such s tudies t o i m m e d i a t e l y be i n i t i a t e d . 
But f r i e n d s , s u c h research is n o t easy t o d o , 
a n d i t ' s n o t cheap i f y o u d o i t r i g h t . A n d — 
n o s u r p r i s e — N I M H a n d o t h e r g r a n t 

f u n d i n g research agencies h a v e l i t t l e or n o 
interes t i n b a c k i n g s u c h research. 

So here 's w h a t the SPA B o a r d has d e c i d e d 
t o d o . G r e g M e y e r , w i t h h e l p f r o m severa l 
o f us , has w r i t t e n a Request f o r Proposa ls 
o u t l i n i n g the t y p e of research w e w o u l d l i k e 
to see h a p p e n . We 're s t i l l t i n k e r i n g a b i t w i t h 
t h i s RFP, b u t I h o p e w e ' l l be d i s t r i b u t i n g i t 
s o o n a n d a c c e p t i n g p r o p o s a l s f o r research 
o n the u t i l i t y o f assessment. W h a t w e n e e d 
n o w is m o n e y t o f u n d t h i s research a n d 
here's w h e r e I ' m t u r n i n g t o y o u . SPA does 
n o t h a v e e n o u g h m o n e y i n o u r r e g u l a r 
b u d g e t to cover the costs o f research, so w e 
are s o l i c i t i n g d o n a t i o n s e x p l i c i t l y f o r t h i s 
p u r p o s e . T h e SPA B o a r d m e m b e r s h a v e 
g e n e r o u s l y l e d the charge b y th i s m o r n i n g 
p l e d g i n g o v e r $9 ,000 o u t o f t h e i r o w n 
pockets f o r th i s pro jec t . W e ' r e h o p i n g s o m e 
of y o u m a y also c o n t r i b u t e a n d w e ' l l also 
be a p p r o a c h i n g o t h e r i n d i v i d u a l s a n d 
o r g a n i z a t i o n s w i t h o u r h a t i n o u r h a n d s . I 
r e a l l y c a n ' t t h i n k o f a p r o j e c t m o r e i m ­
p o r t a n t t h a n b e g i n n i n g to i n v e s t i g a t e a n d 
d o c u m e n t t h e l i f e - c h a n g i n g p o w e r o f 
p s y c h o l o g i c a l a s s e s s m e n t — r i g h t n o w — 
r i g h t h e r e — a n d i n w a y s e v e n o u r harshest 
c r i t i cs w o n ' t be able t o r e f u t e . I f y o u fee l 
i n s p i r e d to h e l p us o u t , y o u can g i v e a check 
to m e o r to the p e o p l e at o u r r e g i s t r a t i o n 
desk. I f y o u w o u l d l i k e y o u can also arrange 
a d e f e r r e d m o n t h l y p a y m e n t b y c r e d i t c a r d 
b y c o n t a c t i n g o u r c e n t r a l o f f i ce . I f h a l f o f 
o u r m e m b e r s o f the SPA g a v e $100 each, 
w e w o u l d h a v e o v e r $100,000 t o f u n d t h i s 
research, w h i c h w o u l d m a k e a g o o d start . 

A n d there 's o n e m o r e t h i n g I ' d l i k e y o u to 
h e l p us w i t h . D o y o u k n o w a n o t h e r best 
k e p t s e c r e t — b e y o n d t h a t o f the p o w e r a n d 
p o t e n t i a l o f assessment? T h e SPA itself! L e n 
H a n d l e r , o u r Pres ident-Elect , t o l d us t h a t 
w h e n h e f i r s t a t t e n d e d a m e e t i n g o f the 
A P A ' s C o m m i t t e e o n P s y c h o l o g i c a l Tests 
a n d A s s e s s m e n t [ C P T A — t h e m a j o r A P A 
c o m m i t t e e d e a l i n g w i t h assessment issues], 
he f o u n d t o h i s c h a g r i n t h a t o n l y one o t h e r 
p e r s o n there h a d ever h e a r d of the SPA. A s 
o u r f o r m e r p r e s i d e n t Bruce S m i t h sa id last 
n i g h t t o m e , c u r r e n t l y w e ' r e m o r e l i k e a 
secret soc ie ty t h a n a p r o f e s s i o n a l o r g a n i ­
z a t i o n ! F r i e n d s , i f w e ' r e g o i n g t o spread the 
w o r d a b o u t assessment, th i s has to s top! We 
h a v e 2,600 m e m b e r s n o w , let 's see i f w e can 
d o u b l e t h a t i n t h e n e x t f e w y e a r s . A n d 
here 's w h a t y o u can d o : Ta lk a b o u t the SPA 
t o e v e r y o n e y o u can. U r g e s t u d e n t s t o j o i n . 
H a n d o u t m e m b e r s h i p a p p l i c a t i o n s . O u r 
c e n t r a l o f f i c e w i l l be h a p p y to s e n d y o u 
m e m b e r s h i p a p p l i c a t i o n s so y o u can pass 
t h e m a r o u n d . 

I n c l o s i n g , le t m e g o b a c k to w h e r e 1 s t a n d . 
1 love p e r s o n a l i t y assessment. 1 p e r s o n a l l y 
can ' t t h i n k o f w o r k t h a t is m o r e i n t e r e s t i n g , 
m o v i n g , a n d c h a l l e n g i n g . I t i s s u c h a 
p r i v i l e g e to s t a n d u p here t o d a y i n f r o n t o f 
so m a n y o f y o u w h o s e w o r k 1 g r e a t l y 
a d m i r e . N o w , please j o i n m e i n l e t t i n g the 
w o r l d k n o w a b o u t the p o w e r a n d p o t e n t i a l 
o f p s y c h o l o g i c a l assessment. 

I T 
i 

:• 

2002 Midwinter Meeting 

Jeny Wiggins accepted the Bruno Klopfer Award 
from Stephen Finn, President, SPA. 

Stephen Finn with new SPA Fellows 
Barton Evans and Jacquelyn Singer. 

Bil l Kinder accepted an award 
from Stephen Finn, President, SPA. 

Alex Caldwell accepted the 
Hertz Memorial Lecture Award 

from Stephen Finn, President, SPA. 
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Why Instructors and Supervisors Must Advocate for the Rorschach r^l 

by D r . Steve Hupr ich 

Over the past several years, s u p p o r t for the 
use and v a l i d i t y of the Rorschach I n k b l o t 
M e t h o d has been challenged i n the scientific 
c o m m u n i t y . A l o n g w i t h the chal lenges of 
Wood and colleagues (e.g.. W o o d , N e z w o r s k i , 
& Stejskal, 1996a, 1996b), Garb (1999), a n d 
Hunsley and Bailey (1999), the p o p u l a r press 
has p r o v i d e d an out le t for this c r i t i c i sm to be 
v o i c e d ( G o o d e , E., The New York Times, 
February 21,2001). N o t s u r p r i s i n g l y w i t h such 
an increasing distaste for the Rorschach, m a n y 
graduate programs have m i n i m i z e d the u t i l i t y 
of the i n s t r u m e n t or d i s c o n t i n u e d t r a i n i n g 
s t u d e n t s i n the R o r s c h a c h a l t o g e t h e r 
(Stedman, Hatch , & Schoenfeld, 2001). 

These changes are a l a r m i n g for t w o major 
reasons. First, there is a g r o w i n g discrepancy 
b e t w e e n the assessment e x p e c t a t i o n s of 
i n t e r n s h i p d i r e c t o r s a n d those of c l i n i c a l 
psychology t r a i n i n g programs. I n a survey of 
internship directors, Clemence and H a n d l e r 
(2001) f o u n d that 69% reported that potent ia l 
interns need a g o o d w o r k i n g k n o w l e d g e a n d 
coursework o n the Rorschach. Interestingly, 
these expectations have n o t changed m u c h 
over recent years ( G a r f i e l d & K u r t z , 1973; 
D u r a n d , Blanchard, & M i n d e l l , 1988; Watkins , 
1991). Yet, directors of c l inical t r a i n i n g have 
de-emphasized t r a i n i n g i n the Rorschach a n d 
p r o j e c t i v e t e c h n i q u e s . P i o t r o w s k i a n d 
Z a l e w s k i (1993) r e p o r t e d t h a t 80% of the 
directors of c l inical t r a i n i n g i n A P A - a p p r o v e d 
clinical and counsel ing psychology programs 
believe that objective and behaviora l test ing 
should be emphasized over projective testing. 
Futhermore, Blanchard (1998) reported that 
only 35% of the members of the Society for 
the Science of Cl in ica l Psychology w h o were 
affi l iated w i t h A P A - a p p r o v e d programs rated 
projective testing as an i m p o r t a n t aspect of 
clinical t ra ining. A s a result, i t is not surpr is ing 
that m a n y s t u d e n t s h a v e q u e s t i o n e d the 
adequacy of their t r a i n i n g (Hershey, K o p p l i n , 
& Cornel l , 1991; H i l s e n r o t h & Handler , 1995), 
and internships are f i n d i n g that they m u s t 
o f fer s u b s t a n t i a l t r a i n i n g i n assessment 
(Clemence & Handler , 2001; Stedman, H a t c h , 
& Schoenfeld, 2000). 

Second, p r a c t i c i n g p s y c h o l o g i s t s r e a d i l y 
acknowledge the need for k n o w l e d g e and use 
of the Rorschach i n c l inical practice. Watkins , 
Campbel l , N i e h e r d i n g , and H a l l m a r k (1995) 
f o u n d that 82% of p r a c t i c i n g psychologists 
surveyed reported that they use the Rorschach 
at least i n moderate frequency i n their practice. 
More recently, P i o t r o w s k i , Belter, a n d Keller 
(1998) reported that psychologists ranked the 
Rorschach as the t h i r d most i m p o r t a n t test i n 
their clinical practice. Surveying psychologists 
w h o treat adolescents . A r c h e r , M a r u i s h , 
Imhof , and P i o t r o w s k i (1991) f o u n d that the 
second most c o m m o n l y used test w i t h the 
adolescent p o p u l a t i o n was the Rorschach, 
w h i c h was superseded o n l y b y the Wechsler 

intel l igence scales. L i k e w i s e , i n the forensic 
sett ing, recent surveys of psychologists w h o 
c o n d u c t a s s e s s m e n t i n d i c a t e d t h a t t h e 
Rorschach is regular ly used as par t of their 
e v a l u a t i o n s ( B o r u m & Gr isso , 1995; Lees-
Haley, 1992). 

T h u s , g i v e n the discrepancies i n s t u d e n t s ' 
t r a i n i n g and in ternsh ip expectations, a n d the 
l i k e l i h o o d the students w i l l use the Rorschach 
i n t h e i r c l i n i c a l t r a i n i n g , i t is p a r t i c u l a r l y 
t r o u b l i n g tha t t r a i n i n g i n the Rorschach is 
decreasing. A s an ins t ructor a n d supervisor 
of students w h o learn to administer, score, a n d 
interpret the Rorschach, I a m keenly aware of 
the u p h i l l batt le that presently exists i n the 
professional practice of psychology about the 
use of the Rorschach. H o w e v e r , i t has also 
become apparent to me that there are m a n y 
other factors that make teaching the Rorschach 
an i n t i m i d a t i n g task, regardless of the current 
c l i m a t e . I n the sections t h a t f o l l o w , 1 w i l l 
i d e n t i f y several areas i n w h i c h teaching and 
s u p e r v i s i n g the Rorschach is c h a l l e n g i n g . 
T h e n , I w i l l o f fer sugges t ions f o r h o w to 
a d d r e s s m a n y o f these c o n c e r n s . T h e 
c o n c l u s i o n 1 d r a w is t h i s : I n s t r u c t o r s a n d 
s u p e r v i s o r s o f t h e R o r s c h a c h m u s t be 
advocates for its usage. Such ac t iv i ty is n o w 
necessary t o p r o m o t e the w e l f a r e o f the 
i n s t r u m e n t a n d that of the graduate students 
w h o w i l l be expected to be f a m i l i a r w i t h i t . 

Difficult ies i n teaching and supervising the 
Rorschach 
Teaching the Rorschach is a d a u n t i n g task, as 
is superv is ing a s tudent w h o is just b e g i n n i n g 
to be f a m i l i a r w i t h the i n s t r u m e n t . There are 
several factors that make Rorschach instruc­
t i o n d i f f i c u l t . First, most students tend to have 
a fair degree of skepticism about the test. Some 
of th i s s k e p t i c i s m is ra ther e x p l i c i t , w h i l e 
o t h e r s a p p r o a c h t h e i n s t r u m e n t w i t h 
u n s p o k e n doubts or, at the v e r y least, m a n y 
questions. I t is n o t u n c o m m o n for a s tudent 
to say or t h i n k : W h a t can inkblots tel l me about 
o n e ' s p e r s o n a l i t y ? S e c o n d , l e a r n i n g t h e 
Rorschach is costly. There are several books 
a n d resources avai lable for s tudents today : 
(Exner, 1993, 2000, 2001 ; G a n e l l e n , 1996a 
Meloy , A c k l i n , Gacono, M u r r a y , & Peterson, 
1997; Weiner, 1998; W i l s o n , 1994). D e p e n d i n g 
u p o n the i n s t r u c t o r , the t i m e a l l o t t e d f o r 
i n s t r u c t i o n , a n d the goa ls o f a course i n 
personal i ty assessment, students w i l l l i k e l y be 
asked to spend a large a m o u n t of m o n e y for 
l earn ing this one ins t rument . A s an instructor, 
I occasionally hear the c o m p l a i n t s about the 
cost i n v o l v e d i n t a k i n g just this one course. 

The Rorschach is also costly i n terms of the 
t i m e a n d e f f o r t r e q u i r e d f o r m a s t e r i n g the 
technique. For instance, i t is n o t easy to learn 
h o w to d i s c r i m i n a t e a m o n g the s h a d i n g 
scores, especially i f the I n q u i r y is n o t done 
w e l l . A l s o , i t is n o t u n c o m m o n i n m y 

experience to hear students report spending 
b e t w e e n 20 a n d 30 h o u r s i n t h e i r f i r s t 
a d m i n i s t r a t i o n , scoring, and interpretat ion of 
a R o r s c h a c h p r o t o c o l . C o m p a r e d to the 
s ign i f i cant ly shorter t i m e i n v o l v e d i n one's 
f irst M M P I - 2 interpretat ion, the p r i m a c y effect 
o f o n e ' s e x p e r i e n c e w i t h t h e R o r s c h a c h 
consists of a dysphor ic and negative affect that 
l i k e l y colors the w a y i n w h i c h the s tudent 
v i e w s subsequent a d m i n i s t r a t i o n s , scoring, 
a n d in terpre ta t ions . N o t s u r p r i s i n g l y , even 
after a l l their c o u r s e w o r k a n d exposure to the 
Rorschach , m a n y s t u d e n t s r e p o r t l a c k i n g 
c o n f i d e n c e i n t h e i r a b i l i t y to i n t e r p r e t a 
R o r s c h a c h a n d w r i t e u p a r e p o r t t h a t 
i n t e g r a t e s R o r s c h a c h d a t a ( H i l s e n r o t h & 
H a n d l e r , 1995). 

A t h i r d d i f f i c u l t y i n teaching the Rorschach is 
that other facul ty members m a y h o l d negative 
v i e w s o f t h e i n s t r u m e n t a n d a c t u a l l y 
discourage students f r o m u s i n g the test. Such 
a message can a n d does leave some students 
feel ing confused and demora l ized about w h a t 
exactly is the s tandard of practice i n assess­
m e n t psychology. 

A f o u r t h , b u t related p r o b l e m is the potent ia l 
d i s d a i n or disuse of the i n s t r u m e n t b y cl inical 
supervisors . One s tudent i n f o r m e d me that 
her supervisor d i d n o t w a n t her to administer 
t h e R o r s c h a c h t o a s e x - o f f e n d e r p a t i e n t 
because she d i d n o t b e l i e v e the test was 
appropr ia te or v a l i d for this purpose . W h i l e I 
p r o v i d e d the s tudent w i t h some appropriate 
r e a d i n g s a n d e m p i r i c a l s u p p o r t o f t h e 
i n s t r u m e n t f o r th is p u r p o s e (e.g., Gacono, 
M e l o y , & Bridges, 2000), the s tudent reported 
that the supervisor remained unchanged i n 
her o p i n i o n s . L i k e w i s e , supervisors m a y be 
u n w i l l i n g to s u p e r v i s e s t u d e n t s ' a d m i n i ­
strations of the Rorschach because they have 
l i m i t e d experience a n d f a m i l i a r i t y w i t h the 
i n s t r u m e n t . W h i l e this type of refusal actually 
reflects ethical responsibi l i ty, i t nevertheless 
fails to p r o v i d e students the o p p o r t u n i t y to 
o b t a i n va luable Rorschach experience w i t h 
patients for w h o m the Rorschach m a y be w e l l -
su i ted . 

F i f t h , d e p e n d i n g u p o n the student 's level of 
experience, c o m f o r t , a n d expertise w i t h the 
Rorschach, p r o v i d i n g adequate supervis ion of 
the i n s t r u m e n t requires s ignif icant t ime and 
energy. For instance, i t m a y be necessary i n 
some cases to w a t c h the s tudent 's a d m i n i ­
s t r a t i o n i n o r d e r t o p r o v i d e a d e q u a t e 
feedback. H o w e v e r , even w i t h w e l l - t r a i n e d 
students , a supervisor needs to be prepared 
to invest a s i g n i f i c a n t a m o u n t of t i m e a n d 
energy i n Rorschach supervis ion . 

Finally, w i t h a l l the rhetor ic i n the assessment 
l i terature d i s p a r a g i n g the u t i l i t y and v a l i d i t y 
o f t h e R o r s c h a c h , s t u d e n t s m a y f o r m 
premature op in ions about the ins t rument that 
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spa exchange 
— are c o n t r a r y to the goa ls o f a c o u r s e i n 

"personali ty assessment. Such o p i n i o n s are 
dangerous because they are f o r m e d w i t h l i t t le , 

ftf if any, clinical experience w i t h the ins t rument . 
I n actuality, they are errors i n reasoning and 

1,̂  j u d g m e n t that is based o n inexperience and 
(perhaps) d i sda in . I n Rorschach terms, such 
behavior may be considered a Mr .Fr .CFu type 
of response (perhaps i n c l u d i n g a PER or 
A L O G ) . 

P' H o w to manage the difficulties i n teaching 
the Rorschach 
G i v e n the inherent challenges i n teaching the 
Rorschach that are l i s t e d above, one m a y 
question i f i t is possible to effectively teach 
the Rorschach so that students can have a true 

• appreciation for the ins t rument . Below, I w i l l 
^ l i s t s e v e r a l s t r a t e g i e s t h a t I b e l i e v e are 

necessary for any instructor or supervisor of 
_ students w h o adminis ter Rorschachs. 

First, i t is cr i t ical ly i m p o r t a n t i n the Zeitgeist 
of these times that instructors and supervisors 

ft are eager a n d enthusiast ic i n teaching the 
Rorschach. I t is easy to u n d e r e s t i m a t e the 

ef ' i m p a c t t h a t t h i s c a n h a v e o n s t u d e n t s ' 
learning. I n m y o w n experience, i t was n o t 
u n t i l I w o r k e d w i t h knowledgeable c l in ical 
supervisors w h o were sp i r i ted advocates of 

^ the instrument 's br i l l iance that I came to f u l l y 
» E accept the Rorschach's merits and power. Such 
^ supervisors were g o o d role models i n cr i t ical 

( i ^ a n d a n a l y t i c a l t h i n k i n g , s o u n d c l i n i c a l 
j u d g m e n t , a n d effective personal i ty assess­
m e n t of p e r s o n a l i t y ( w h i c h w a s n o t j u s t 
l i m i t e d to p r o j e c t i v e o r n o n - p r o j e c t i v e 
psychological testing). 

y Second, h a v i n g g o o d case examples provides 
excellent teaching tools. Weiner (1998), M e l o y 
et al. (1997), and Ganellen (1996a) a l l p r o v i d e 
dear, w e l l - w r i t t e n examples of test data i n 
t h e i r texts . L i k e w i s e , i n m y o w n c l i n i c a l 
prac t i ce a n d t r a i n i n g , I h a v e b r o u g h t i n 
masked protocols of patients and discussed 
the data a n d w h a t i t a d d s to m y u n d e r -

* s tanding of the patient i n m y c l inical w o r k 
w i t h h i m or her. These examples p r o v i d e 
students w i t h "real l i f e " scenarios that make 
the instrument come al ive i n w a y s that i t does 
not i n the abstract. 

^ T h i r d , and related to the above, i t is absolutely 
essent ia l t h a t s t u d e n t s b e g i n u s i n g t h e 
Rorshcach early i n their t r a i n i n g (Chi lds & 
Eyde, 2002). As an example, i n one assessment 
course, students were asked to assess patients 
at a local d r u g a n d a l c o h o l r e h a b i l i t a t i o n 
center after receiving referral questions f r o m 

^ p a t i e n t s ' c o u n s e l o r s . O n m o r e t h a n one 
occasion, a rev iew of the patient 's Rorschach 
and other assessment data suggested that the 
p a t i e n t m e t c r i t e r i a f o r s c h i z o p h r e n i a or 
schizoaffective disorder. Such f i n d i n g s h a d 

x ^ v o h v i o u s i m p l i c a t i o n s f o r t h e p a t i e n t s ' 
r e a t m e n t t h a t m i g h t n e v e r h a v e b e e n 

. ident i f ied earlier. L ikewise , i n the assessment 
feedback process , s t u d e n t s i n c o r p o r a t e d 
therapeutic suggestions p r o v i d e d b y F i n n 
(1996). T h i s a p p r o a c h p r o v e d to he v e r y 
m e a n i n g f u l , as some pat ients were s i g n i f i ­

c a n t l y m o v e d b y such i n s i g h t a n d able to 
i d e n t i f y p a r t s o f t h e m s e l v e s t h a t n e e d e d 
a t t e n t i o n i n t r e a t m e n t tha t they c o u l d n o t 
i d e n t i f y earlier. Needless to say, these students 
q u i c k l y learned the p o w e r of the Rorschach. 

Four th , instructors and supervisors should ask 
students to be f a m i l i a r w i t h the cr i t ic isms of 
W o o d , Garb, Hunsley , a n d Bailey. L i k e w i s e , 
s tudents s h o u l d become f a m i l i a r w i t h the 
r e p l i e s o f W e i n e r (2001) , V i g l i o n e a n d 
H i l s e n r o t h (2001), a n d M e y e r a n d A r c h e r 
(2001). G o o d e d u c a t i o n p r o v i d e s s t u d e n t s 
w i t h t w o s i d e s o f a n y i s s u e . D i r e c t 
c o n f r o n t a t i o n , instead of avoidance, a l l o w s 
f u t u r e p s y c h o l o g i s t s t o be a d e q u a t e l y 
i n f o r m e d about the Rorschach controversy. 
This, coupled w i t h cl inical experience w i t h the 
Rorschach, fosters competence a n d profes­
s ional ism. Verbal degradat ion i n the absence 
of c l in ical experience a n d k n o w l e d g e of the 
rebuttals fosters bitterness a n d impedes f u l l 
k n o w l e d g e of the f i e l d . This , i n t u r n , leads to 
or reflects deficits i n one's professionalism a n d 
integr i ty . 

F i f t h , those w h o teach a n d s u p e r v i s e the 
Rorschach need to e n l i g h t e n those profes­
sionals w h o dismiss, d isregard, a n d o v e r t l y 
attack the Rorschach. A s m e n t i o n e d above, I 
a t t e m p t e d to e d u c a t e one s u p e r v i s o r b y 
p r o v i d i n g her w i t h some e m p i r i c a l i n f o r ­
m a t i o n about the use of the Rorschach w i t h 
sex offenders. She s t i l l hesitated i n a l l o w i n g 
the s tudent to conduct a Rorschach. A l t h o u g h 
Rorschach advocates cannot make critics a n d 
s k e p t i c s c h a n g e t h e i r m i n d s , t h e y c a n 
m a i n t a i n their i n t e g r i t y b y engaging i n such 
proact ive behavior. They also can speculate 
( p r i v a t e l y or p u b l i c l y ) about the c o n t i n u e d 
c o n c e r n some i n d i v i d u a l s h a v e a b o u t the 
Rorschach i n l i g h t of the pos i t ive s u p p o r t that 
exists for the measure a n d evaluate h o w to 
best manage such s i tuat ions. 

F ina l ly , i n s t r u c t o r s a n d s u p e r v i s o r s c o u l d 
engage i n research w i t h the i n s t r u m e n t a n d 
encourage students to d o l ikewise . I n the spir i t 
o f a d v a n c i n g c l i n i c a l sc ience , s t u d e n t s , 
scholars, and critics of the measure can make 
a m e a n i n g f u l c o n t r i b u t i o n to the f i e l d b y 
inves t igat ing the Rorschach's mer i ts directly. 
N o t o n l y is science a d v a n c e d , b u t m o r e 
directly, one's teaching is advanced. I n fact, i t 
is l i k e l y t h a t o n e ' s e n t h u s i a s m f o r t h e 
Rorschach (as discussed above) w i l l deve lop 
f u r t h e r i n the course of research w i t h the 
i n s t r u m e n t . 

Conclusions 
A f t e r r e v i e w i n g the issues of the p r e s e n t 
atmosphere s u r r o u n d i n g the Rorschach a n d 
the inherent challenges i n v o l v e d i n teaching 
t h e m e a s u r e , i t a p p e a r s t h a t t h e r e are 
c o n s t r u c t i v e e f f o r t s t h a t a n i n s t r u c t o r or 
supervisor can under take that w o u l d f u r t h e r 
s u p p o r t t h e u t i l i t y a n d v a l i d i t y o f t h e 
Rorschach. W h i l e m a n y of these efforts are 
i m p o r t a n t components of g o o d teaching a n d 
supervis ion , these actions b o t h i m p l i c i t l y a n d 
e x p l i c i t l y suggest t h a t a d v o c a c y is a core 
ac t iv i ty that is necessary w h e n teaching a n d 

s u p e r v i s i n g the Rorschach. I n an era w h e n 
psychological assessment is be ing challenged 
more than ever, i t is i m p o r t a n t to keep i n m i n d 
the conclusions of Meyer , F i n n , Eyde, Kay, 
M o r e l a n d , Dies , et a l . (2001): "(a) Psycho­
logical test v a l i d i t y is s t rong and c o m p e l l i n g ; 
(b) Psychological test v a l i d i t y is comparable 
to medical test v a l i d i t y ; (c) Dist inct assessment 
m e t h o d s p r o v i d e u n i q u e s o u r c e s o f 
i n f o r m a t i o n ; a n d ( d ) C l i n i c i a n s w h o r e l y 
e x c l u s i v e l y o n i n t e r v i e w s are p r o n e t o 
i n c o m p l e t e u n d e r s t a n d i n g s " ( p . 128) . 
I n c l u d i n g the Rorschach w i t h i n the scope of 
these conclusions is a necessary ac t iv i ty for 
instructors a n d supervisors , especially w h e n 
m a n y factors w o r k against i t . 
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The Teacher^ s Block 
A Rorschach Typology of Blocked Teachers 

by Jed Yalof 

P O S I T I O N O P E N I N G A N N O U N C E M E N T 

Duquesne Uruversity's Psychology Department w i l l 
be hiring an assistant professor, either in develop­
mental or c l i n i c a l p s y c h o l o g y for the 2003-04 
academic year. Tenure track. We are particularly 
looking for clinical applicants w h o have experience 
and interests in psychological assessment, although 
others wil l be considered. A l l applicants should be 
interested in the Department ' s h u m a n - s c i e n c e , 
hermeneutic approach to psychology. Applications 
w i l l be reviewed in the second halt of October. 
Potential applicants m a y contact the fo l lowing 
faculty members for further information about the 
Department and the posihons: Developmental: E v a 
Simms (Director of the Developmental track: also 
Chair of the Search Committee; simms@duq.edu); 
Russell Walsh (Depatment Chair : walshr@duq.edu); 
Roger B r o o k e ( D i r e c t o r of C l i n i c a l T r a i n i n g ; 
Brooke@duq.edu). I have been teaching much of the 
a s s e s s m e n t c u r r i c u l l u m ( C o n n i e F i s c h e r ; 
f i scher@duq.edu) . S e n d a p p l i c a t i o n to S e a r c h 
Committee, Psychology Department , D u q u e s n e 
University, Pittsburgh, PA 15282. Please pass the 
word on to interested persons! 

W h e n w e t h i n k of therapist- , supervisor- , or 
assessor-centered obstacles to effechve cl inical 
w o r k , the t e r m "countertransference" can be 
used to capture a m i x e d bag of intrapsychic 
a n d i n t e r p e r s o n a l c o n f l i c t s t h a t h a v e the 
potent ia l , i f n o t i d e n t i f i e d a n d managed, to 
compromise the q u a l i t y of the therapeutic or 
diagnostic service. I n contrast, w e typica l ly d o 
n o t g r o u p c l a s s r o o m t e a c h i n g w i t h o t h e r 
c l in ica l act ivi t ies because the nature of the 
re lat ionship between s tudent and teacher is 
n o t the same as a c l i e n t - t h e r a p i s t , c l i e n t -
assessor, or supervisor-trainee relat ion-ships. 
A pos i t ive teaching introject w i l l be of benefi t 
to the student's c l inical w o r k i n m a n y different 
w a y s , b u t the teacher does n o t have direct 
contro l over the student 's cases i n re la t ion to 
classroom ins t ruc t ion . 

O n the other h a n d , i t m i g h t be short -s ighted 
to negate c lassroom t e a c h i n g as a c l i n i c a l 
act ivity. Teachers are in f luenced b y the real i ty 
a n d fantasy d y n a m i c s of the classroom. I f a 
teacher a n d / o r s t u d e n t feels a f f i r m e d a n d 
v a l u e d , the class experience w i l l be pos ihve 
a n d v i c e - v e r s a . T h e c l a s s r o o m l e a r n i n g 
c l i m a t e is o f t e n s h a p e d b y the t e a c h e r ' s 
fairness, enthusiasm for subject matter, respect 
for students and openness to feedback. Yet, 
teachers can also become " s t u c k " i n w a y s that 
create obstacles to g o o d t e a c h i n g . These 
obstacles m i g h t not a lways be easy to idenhfy , 
process and change; or, i f change occurs, i t is 
n o t a l w a y s easy to m o d i f y e m e r g e n t o r 
l o n g s t a n d i n g pat terns tha t h a v e i n t e r f e r e d 
w i t h the c l imate of i n s t r u c t i o n . 

W h a t are some signs that a teacher can look 
for to he lp i d e n t i f y potent ia l problems i n his 
or her teaching? Here are some markers , each 
of w h i c h has been tagged w i t h a Rorschach 
l a b e l , to h e l p us a l o n g i n the process of 
d e v e l o p i n g a c o d i n g system for a m o d e l of 
teacher s y m p t o m ident i f i ca t ion . 

T h e L o w Z D Teacher: Seems to lack the d r i v e 
to update sy l labi , or to use u p d a t e d texts or 
w o r k b o o k s , or w h o h a p h a z a r d l y assigns 
articles that d o n o t f i t w i t h lectures i n a w a y 
that resembles a sor t ing task gone a w r y . 

T h e H i g h Egocentr i c i ty Teacher (especial ly 
i f accompanied b y a D d S o M a - A G q u a l i t y ) : 
Seems inat tent ive to the needs of the class, 
comes across as be ing a b i t too s m u g and sees 
teaching as a pedestr ian task. Consequently, 
there is a p o o r resonance w i t h the needs of 
the g r o u p that is laced w i t h grandios i ty a n d 
t i n g e d w i t h a g g r e s s i o n , t h e r e b y c r e a t i n g 
d i s c o m f o r t v i a p r o j e c t i v e i d e n t i f i c a t i o n of 
u n d e r l y i n g v u l n e r a b i l i t y i n t o students w h o 
are too scared to raise questions or c o m m e n t 
i n class. 

T h e v/+ Teacher w i t h t o o m a n y D i f f u s e -
S h a d i n g a n d Passive M o v e m e n t Responses: 
Remember the o l d Crosby, Stil ls and Nash 
song, "Helpless ly H o p i n g ? " Wel l , this teacher 
seems to f i t that descr ipt ion . Teachers of this 
s o r t m i g h t l a c k c l a r i t y o r p r e c i s i o n i n 
p r e s e n t a t i o n , have v a g u e g r a d i n g cr i ter ia , 
have d i f f i c u l t y grasping complex questions, 
or come across as perplexed b y concepts that 
he/she is t r y i n g to teach. T h i s p e r p l e x i t y 
creates a palpable level of anxiety and a tense 
v i s u a l search for eye contact w i t h that one 
smart w i t h a f e w g o o d C O P responses w h o 
w i l l come to the rescue. 

T h e H i g h A P R T e a c h e r : Seems to h a v e 
d i f f i c u l t y c o n t a i n i n g class discussion, or gets 
o v e r s t i m u l a t e d b y the least a m o u n t of affect, 
or becomes t o n g u e - t w i s t e d w h e n t r y i n g to 
d i s t i n g u i s h FC f r o m CP responses. 

T h e H i g h W : M Rat io Teacher (especially i f 
a c c o m p a n i e d b y a F V u or F V - q u a l i t y a n d a 
f e w M o r b i d responses): Seems to expect w a y 
too m u c h f r o m s tudents or f r o m h i m s e l f / 
herself, is qu ick to i n v o k e harsh self-blame for 
p o o r s tudent performances o n a Rorschach 
c o d i n g test, is an easy grader to a v o i d self-
p u n i t i v e crises, a n d is a lways o n the lookout 
f o r s t u d e n t s w h o w i l l g i v e a b a d course 
eva luat ion . 

T h e H i g h T e x t u r e Teacher ( e s p e c i a l l y i f • 
accompanied b y the absence of F D and FV) : 
E q u a t e s a s s i g n m e n t s w i t h i n t e r p e r s o n a l • 
contac t because g r a d i n g papers creates a 
s t rong sense of connect ion to students. This ' * 
t e a c h e r seems to s p e n d t o o m u c h t i m e 
p u m p i n g students u p a n d n o t e m p a t h i z i n g ^ 
w i t h t h e i r p l i g h t ; o f f e r s e x t e n s i v e ex t ra , 
s u p p o r t i n order to he lp students i n need; has 
n o i n s i g h t i n t o h o w t h e excessive i n t e r ­
personal tensions ac tual ly create anxiety i n " 
students . ^ 

T h e H i g h C D ! T e a c h e r ( e s p e c i a l l y i f ^ 
a c c o m p a n i e d b y a n e levated X u % a n d an 
e levated PER): Seems to be o n his or her o w n , i t 
so l o o k o u t . T h i s teacher m i g h t i n t e r p r e t 
outside of the box and disregard conventional « 
i n f e r e n c e s b y o f f e r i n g u n i q u e ( b u t n o t 
i n s i g h t f u l ) perspectives, i n c l u d i n g personal- 4 
ized v i e w s o n rout ine matters. Students are 
left confused, isolated f r o m the mainstream v 
a n d h a v e d o u b t s a b o u t t h e t e a c h e r ' s 
j u d g m e n t . This teacher w i l l often w o n d e r w h y ' * 
n o one approaches t h e m at d e p a r t m e n t a l 
socials. • 
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D e a r D r . F i n n , 

A l t h o u g h lately, I a m w r i t i n g i n acceptance 
of the m v i t a t i o n y o u m a d e i n y o u r e d i t o r i a l 
o n t h e la tes t i s sue o f t h e SPA Exchange 
b u l l e t i n . Y o u t a l k e d a b o u t t h e w a y s i n 
w h i c h w e c a n p r o m o t e p e r s o n a l i t y 
assessment b y r e a c h i n g o u t to the g e n e r a l 
p u b l i c . F W I W , here are m y t w o cents. 

O n the basis o f m y exper ience a n d a f ter 
discussions w i t h col leagues t h r o u g h o u t a 
m a i l i n g l i s t o n the I n t e r n e t d e v o t e d t o the 
Rorschach, I m a y see three p a t h w a y s f o r 
p r o m o t i n g p e r s o n a l i t y assessment: 1) t o 
o r g a n i z e s y m p o s i a o n p e r s o n a l i t y 
assessment d u r i n g p s y c h i a t r i c o r m e d i c a l 
m e e t i n g s ; 2) t o p u b l i s h p a p e r s o n 
p e r s o n a l i t y assessment o n p s y c h i a t r i c a n d 
m e d i c a l p e e r - r e v i e w e d j o u r n a l s ; a n d 3) t o 
establish j o i n t research projects w i t h w e l l 
a c k n o w l e d g e d i n s t i t u t i o n s a n d d r u g 
c o m p a n i e s o n p e r s o n a l i t y p r e d i c t o r s o f 
r esponse t o d r u g a n d / o r p s y c h o t h e r a ­
peut ic t reatments . 

I h a v e a l w a y s b e e n a m a z e d b y n o t i n g h o w 
far are psycho log i s t s i n v o l v e d i n p e r s o n ­
a l i t y assessment f r o m the rest o f the w o r l d 
o f c l i n i c a l profess ionals . L e t m e g i v e y o u 
o n e e x a m p l e . I a m v e r y i n v o l v e d i n 
psychosomat ic f i e l d i n c l i n i c a l prac t i ce as 
w e l l as research w o r k . I n a n y i n t e r n a t i o n a l 
psychosomat ic congress I a t t e n d e d d u r i n g 
the last 10 y e a r s , 1 h a v e n e v e r f o u n d a 
s y m p o s i u m o n p e r s o n a l i t y assessment. 1 
f o u n d a l o t o f c o l l e a g u e s ( p h y s i c i a n s , 
psychia t r i s t s ) , also a c k n o w l e d g e d exper ts 
i n the f i e l d , w h o d i d n o t k n o w l i t e r a l l y 
a n y t h i n g o n p e r s o n a l i t y assessment or w h o 
w e r e c o m p l e t e l y u n a w a r e o f r e c e n t 
d e v e l o p m e n t s i n o u r f i e l d ( f o r e x a m p l e , 
t h e y b e l i e v e d t h e R o r s c h a c h is a v e r y 
s u b j e c t i v e , p r o j e c t i v e m e t h o d a n d h a d 
never h e a r d of E x n e r ' s CS). 

H o w c a n w e r e a c h o u t t o these l e a d i n g 
persons i n k e y f i e l d s of c l in i ca l a n d scient i f ic 
k n o w l e d g e ? 1 s u p p o s e w e c a n d o s o m e ­
t h i n g i f 1) w e c a n t a l k t o t h e m d u r i n g 
scientif ic events t h e y o r g a n i z e a r o u n d the 
w o r l d , 2) w e c a n s h o w t h e m h o w w e l l 
g r o u n d e d i n sc ient i f ic roots o u r m e t h o d s 
o f i n v e s t i g a t i o n s a r e t h r o u g h p a p e r s 
p u b l i s h e d o n t h e i r j o u r n a l s , 3) w e c a n 
demonstra te t h a t o u r results are v a l u a b l e 

V ^ t o r t r e a t m e n t o u t c o m e s b y m e a n s o f 
c o l l a b o r a t i o n s w i t h l e a d i n g g r o u p s o f 
psychotherapy research (one f o r a l l , c o m i n g 
to m y m i n d n o w w h i l e 1 a m w r i t i n g : t o 
e x p l o r e R o r s c h a c h p r e d i c t o r s o f t h e 
w o r k i n g a l l i a n c e i n t h e C o n t r o l - M a s t e r 

T h e o r y f r a m e w o r k o f t h e S. F r a n c i s c o 
P s y c h o t h e r a p y R e s e a r c h G r o u p ) o r b y 
p a r t i c i p a t i n g i n r a n d o m i z e d c o n t r o l l e d 
t r ia l s o f d r u g t r e a t m e n t s . 

C a n a g a s t r o e n t e r o l o g i s t w o r k w i t h o u t 
e n d o s c o p y ? N o . E n d o s c o p i s t s h a v e t h e i r 
o w n j o u r n a l s , associat ions, m e e t i n g s . B u t 
t h e y d o p a r t i c i p a t e i n m e e t i n g s o f 
gastroenterologis ts , p u b l i s h o n G E j o u r n a l s , 
a n d are m e m b e r s o f G E associat ions. W h y 
s h o u l d i t be d i t t e r e n t t o r us? 

1 h a v e a l s o f o u n d t h a t w e p e r s o n a l i t y 
assessors are v e r y r e l u c t a n t t o g o o u t f r o m 
o u r " g o l d e n g h e t t o . " I n y o u r SPA Exchange 
e d i t o r i a l , y o u m e n t i o n e d t h e p a p e r y o u , 
G r e g M e y e r a n d o t h e r s p u b l i s h e d i n t h e 
American Psychologist, 2 0 0 1 . 1 h a v e r e a d 
y o u r paper . Exce l l en t j o b ! H o w e v e r , d o n ' t 
y o u t h i n k t h a t i t i s i m p o r t a n t t h a t 
p s y c h i a t r i s t s a n d p h y s i c i a n s s h o u l d also be 
a w a r e o f y o u r a r g u m e n t s w r i t t e n o n t h a t 
p a p e r , a n d n o t o n l y p s y c h o l o g i s t s w h o 
p e r h a p s are a l r e a d y c o n v i n c e d o f t h a t ? 
Psychia t r i s t s a n d p h y s i c i a n s d o n o t k n o w 
w h a t w e d o a n d w e d o n o t w a n t t o le t t h e m 
k n o w , I suspect . 

W i t h i n the l i m i t s o f m y p o s s i b i l i t i e s , 1 h a v e 
t r i e d t o m a k e s o m e e f for t s . I n the E u r o p e a n 
congress o f p s y c h o s o m a t i c m e d i c i n e t h a t 
w a s h e l d i n L i s b o n , P o r t u g a l last w e e k , I , 
as a m e m b e r o f t h e I n t e r n a t i o n a l 
C o m m i t t e e , h a v e s u c c e e d e d t o h a v e t h e 
R o r s c h a c h i n c l u d e d as o n e o f t h e m a i n 
t o p i c s o f t h e m e e t i n g s . W e h a d a 
s y m p o s i u m c h a i r e d b y m y s e l f w h e r e 
R o r s c h a c h p a p e r s w e r e p r e s e n t e d , a 
w o r k s h o p o n t h e Rorschach b y I r v W e i n e r 
a n d D a n i l o S i l v a , a n d a p l e n a r y lec ture o n 
the CS b y I r v Weiner . A l s o , a p a p e r o n the 
Rorschach a n d a l e x i t h y m i a b y G r e g M e y e r 
a n d m y s e l f h a s b e e n a c c e p t e d f o r 
p u b l i c a t i o n o n o n e o f t h e t o p j o u r n a l s o f 
p s y c h o s o m a t i c m e d i c i n e (Psychosomatics, 
journal of the American Academy of Psycho­
somatic Medicine; a j o u r n a l m a i n l y r e a d b y 
p s y c h i a t r i s t s i n v o l v e d i n c o n s u l t a t i o n -
l i a i s o n p s y c h i a t r y ) . 

1 a p o l o g i z e t o r th i s l o n g le t te r a n d t o r m y 
p o o r E n g l i s h , a n d 1 h o p e 1 h a v e n o t b e e n 
t o o b o r i n g t o y o u . S u r e l y w e w i l l m e e t i n 
R o m e at the IRS congress (1 s u b s c r i b e d t o 
y o u r pre-congress w o r k s h o p ) . 

Best regards , 
Piero F o r c e l l i , P h . D . 
C l i n i c a l P s y c h o l o g i s t , P s y c h o s o m a t i c U n i t 
I R C C S "S. d e B e l l i s " 

G a s t r o i n t e s t i n a l H o s p i t a l , I t a l y 

R e s p o n s e to D r . Piero P o r c e l l i 

M a n y t h a n k s t o r y o u r p r o v o c a t i v e a n d w e l l 
t i m e d l e t t e r . Y o u r c r e a t i v e a p p r o a c h to 
f u r t h e r i n g p e r s o n a l i t y assessment is m o s t 
i n s p i r i n g a n d y o u r e c u m e n i c a l a p p r o a c h 
t i t s w e l l w i t h c u r r e n t concerns a n d interests 
o f t h e SPA B o a r d . Y o u r ideas , i t e x p a n d e d 
i n t o a w e l l c o o r d i n a t e d a n d d i r e c t e d e f for t , 
c o u l d bear f r u i t , t o t h e a d v a n t a g e o f a l l 
those i n t e r e s t e d i n p e r s o n a l i t y assessment. 

Y o u r l e t t e r s t r u c k a n e s p e c i a l l y r e s o n a n t 
c h o r d t o r m e . A s s o m e o n e w h o teaches 
p e r s o n a l i t y a s s e s s m e n t t o p s y c h i a t r y 
r e s i d e n t s a n d m e d i c a l s t u d e n t s i n a 
u n i v e r s i t y m e d i c a l school , 1 agree t h a t the 
cross p o l l i n a t i o n is w e l l w o r t h t h e e f for t . 
A s p a r t o f m y p e r s o n a l i t y assessment class 
g i v e n t o a l l m e d i c a l s t u d e n t s , 1 focus o n 
h o w p e r s o n a l i t y a s s e s s m e n t c a n be o f 
p r a c t i c a l v a l u e i n m e d i c a l p r a c t i c e . F o r 
e x a m p l e , 1 i n t r o d u c e t h e m to the e p i d e m i ­
o l o g i c a l t a c t t h a t , i n p r i m a r y care a n d 
f a m i l y pract ice , t h e y w i l l see a n d treat m a n y 
m o r e i n d i v i d u a l s w i t h d e p r e s s i o n a n d 
a n x i e t y d i s o r d e r t h a n w i l l ever grace the 
d o o r s o f m e n t a l h e a l t h p r a c t i t i o n e r s . W e 
d iscuss h o w d e p r e s s i o n a n d a n x i e t y can be 
a s i g n i f i c a n t care i ssue i n o n c o l o g y a n d 
c a r d i o l o g y a n d relate h o w screening tests 
s u c h as the Beck D e p r e s s i o n I n v e n t o r y , the 
Beck A n x i e t y I n v e n t o r y , etc. c o u l d be u s e f u l 
i n i d e n t i f y i n g these issues. N a t u r a l l y , 1 also 
stress t h a t t h e use o f s u c h i n s t r u m e n t s 
s h o u l d be d o n e w i t h a c o n s u l t i n g p s y c h ­
o l o g i s t , a l t h o u g h 1 also b e l i e v e t h a t , w i t h 
t r a i n i n g , p h y s i c i a n s can l e a r n to respons ib ly 
use selected i n s t r u m e n t s o n t h e i r o w n . A 
p a r t o f the forens ic p s y c h i a t r y r o t a t i o n , 1 
teach the p s y c h i a t r y res idents a t o u r session 
course o f t h e v a l u e o f p s y c h o l o g i c a l t e s t i n g 
i n forens ic assessment. 

A l s o , a q u i c k r e a d o f o u r m e m b e r s h i p 
c r i t e r i a r e v e a l s t h a t M . D . s c a n b e SPA 
m e m b e r s . 

A g a i n , t h a n k s f o r y o u r sugges t ions . 

B a r t o n E v a n s , P h . D . 
C l i n i c a l a n d Forensic P s y c h o l o g i s t ; 
B o a r d M e m b e r a n d F e l l o w , Society 

t o r P e r s o n a l i t y Assessment ; 
C l i n i c a l Professor 
D e p a r t m e n t o f P s y c h i a t r y 

a n d B e h a v i o r a l Science 
S c h o o l o f M e d i c i n e 
G e o r g e W a s h i n g t o n U n i v e r s i t y 
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From the Editor... 

H a v i n g e d i t e d the SPA Exchange f o r f i v e 
years, I h a v e d e c i d e d t o step d o w n . Talent 
i n S P A i s so p l e n t i f u l t h a t i t s e e m s 
unnecessary to h a v e one p e r s o n o c c u p y a 
p o s i t i o n t o r v e r y l o n g . I a m p l e a s e d t o 
a r m o u n c e t h a t the B o a r d o f Trustees has 
a p p r o v e d Jed Yalof as the n e w e d i t o r o f t h e 
Exchange. Jed has been a regular c o n t r i b u t o r 
t o t h e Exchange a n d h a s d e v e l o p e d a 
c o l u m n of h is o w n t i t l e d . The Teacher's Block. 
H e has served as o u r creator o f assessment 
c r o s s w o r d p u z z l e s , w h i c h I hear a n u m b e r 
of m e m b e r s are u s i n g i n assessment courses 
t h e y teach ( t h e y ' r e a great i cebreaker f o r 
a d v a n c e d assessment classes). Jed is a n 
extremely ta lented teacher a n d assessor a n d 
w i l l b r i n g passion, i n g e n u i t y , efficiency, a n d 
p e r h a p s e v e n a b i t o f z a n i n e s s t o h i s 
e d i t o r i a l t a s k s . L i k e m y w o n d e r f u l 
p r e d e c e s s o r ( a n d r e - a c t i v a t o r o f t h e 
Exchange), Bob L o v i t t , I p l a n to r e m a i n a 
m e m b e r of the E d i t o r i a l C o m m i t t e e . 

O n e o f t h e great pleasures o f b e i n g E d i t o r 
w a s i n t e r a c t i n g w i t h the m e m b e r s o f m y 
E d i t o r i a l C o m m i t t e e . Joan W e l t z i e n has 
d o n e a t e r r i f i c j o b w i t h t h e P e r s o n a l 
C o l u m n , w h i c h m a k e s a l a r g e c o n t r i b u t i o n 
t o f o s t e r i n g a sense o f c o m m u n i t y a m o n g 
us . R a d h i k a K r i s h n a m u r t h y has b e e n v e r y 
h a r d w o r k i n g a n d h e r recent e f f o r t s h a v e 
r e s u l t e d i n a n i m p o r t a n t a d d i t i o n t o t h e 
Exchange, a c o l u m n o n e t h i c s a n d 
assessment . B o b L o v i t t h a s d o n e s o m e 
m a g n i f i c e n t i n t e r v i e w s these past f e w years 
i n c l u d i n g a b e a u t i f u l p o r t r a i t o f Steve F i n n . 
1 h a v e a l r e a d y m e n t i o n e d Jed's c o n t r i ­
b u t i o n s . To these f r i e n d s , 1 say, " T h a n k 
y o u ! " T h e staff at L E A has b e e n r e s p o n s i v e 
a n d respons ib le . 1 espec ia l ly a p p r e c i a t e the 
e f f o r t s o f K r i s t i n Schatmeyer . 1 also w a n t t o 
express m y g r a t i t u d e t o A m y G u l i n o a n d 
C a r o l B r i c k l i n w h o also p r o v i d e d a d m i n i ­
s t r a t i v e s u p p o r t t o r the n e w s l e t t e r here at 
W i d e n e r U n i v e r s i t y . J ed a n d 1 w i l l b e 
c o l l a b o r a t i n g o n t h e F a l l i s s u e . P lease 
c o n t i n u e to s e n d e - m a i l a b o u t the Exchange 
t o m e at: 

V i r g i n i a . m . b r a b e n d e r @ w i d e n e r . e d u 
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